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Abstract 
Teacher education has a significant impact on teachers’ behaviors and teaching skills, and on the student outcomes. According to 
OECD Rapport (2010), the most effective way to raise educational quality is to modify initial teacher education and recruitment, 
and to develop new means to train teachers who are already in-service. Currently, teacher training around the world is part of 
higher education and, consequently, it is imperative to develop the synergies between pre-university, university and research 
levels according to the evolution concerning the teaching, learning and evaluation strategies. Universities should be involved into 
the process of developing the entire educational system and of emphasizing the benefits of education for the society in general.   
Being an important provider of initial and continuous training, Romanian universities - through international projects funded by 
the European Social Fund - have rebuilt strong connections with pre-university institutions providing training for teachers and 
other categories of specialists in order to improve teaching methods and to exchange good practice. In this paper, we are 
interested in highlighting the impact of the Romanian - Danish partnership, at university level, in providing training programs in 
the context of European projects. Our conclusions prove that the institutions responsible with initial and continuing training for 
teachers should be more preoccupied in developing cooperation at international level for increasing the competencies in the field 
of educational sciences.  
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1. Introduction 
In the context of a competitive society, based on knowledge and innovation, the development of human capital 
became a strategic priority at European and national level equally. The investments in developing the human capital 
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through education and training are necessary to reinforcing the capacity of the system to respond to the alert changes 
at the level of the society and of the labour market. Thus, initial and continuing teachers’ training represents an 
important issue, a mandatory condition for assuring working force able to fulfil the current social and economical 
demands.  
In education, teacher professional development is an indispensable aspect in human resource management and 
development. Every year, teacher professional development programs are implemented in universities all over the 
world. These programs are held to serve the purpose of providing teachers tools and best environment to develop 
their profession. According to Hien (2009), this is „a life-long and continuous process in which teachers are 
expected to upgrade their knowledge, master new skills and change their practices since advancement in their 
teaching career is finally for their students and education reform”. That’s why, teachers and their professional 
development must be seen as a necessary investment and schools’ mission is, on one hand, to elaborate efficient 
human resource policies and, on the other hand, to ensure the means of their executions through efficient 
management and leadership. Therefore, developing teachers’ teaching initiatives is considered a strategic investment 
of time, money and efforts that human resource managers make in education. These investments should be done and 
conducted since teacher professional development acts as a key indicator in education human resource management 
and development. Most of all, investments on teacher advancement ultimately result in improving achievement of 
all students.  
 Iucu (2005) tries to identify the main perspectives and tendencies registered at European level in the field of 
teachers’ education /training: 
x Ensuring an European dimension to the training processes addressed to the didactical staff – teachers’ 
training – as fundamental element of cultural redefining of contemporary Europe; 
x Developing teachers’ career through evolutional processes of: continuing training / retraining / professional 
development; 
x Initial and continuing training – professionalization of teachers’ career; the model of teachers’ 
professionalization – from aptitude to pedagogical competence; 
x Orienting the training systems towards pedagogical competence and educational performance; 
x Quality and training – standards for teachers’ training; 
x Mobility and professional development – the system of professional transferable credits; 
x Induction Program / Mentoring / Practical training – debut in teaching career; 
x Curricular dominant of training programs – practical orientation (pedagogical practice); 
x Management of teachers’ training systems – from systemic approach to the approach through programs and 
projects; 
x Accreditation of training programs – training programs providers – training programs market; 
x From computer assisted education to training for using the computer; 
x E-learning / Distance education – support for continuing teacher’s training system. 
 
2. Teachers’ initial and continuing training in Romania 
 
Teachers’ training represents a priority of the Romanian education system, intrinsic related to the other elements 
of the reform. In this context, “teacher’s professionalization” is an important action lever for aligning to the 
normative dimensions supported by the integration into the European Union. Reconsidering the system of initial and 
continuing training for teachers derives from the necessity of improving the quality of education and of encouraging 
didactical innovation. Though our paper is mainly focused on elements related to continuing teachers’ training in 
European context, in the beginning, we will underline a few aspects related to initial training in Romania. 
2.1. Initial training 
 Initial teacher training represents the entry point into the profession, and the way it is organized plays a key role 
in determining both the quality and the quantity of teachers. In case of teacher shortage for example, alternative and 
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quicker pathways into the teaching profession can be created. Another way to adjust the number of teachers is to 
modify the level of requirement of entering the programs: in case of shortage, a country can for example lower the 
qualifications asked to future teachers (OECD, 2010).  
 Teachers are educated, in their specialty, in the specific departments of universities, but this organizing form 
does not offer the guarantee that the higher education institutions responsible with the initial training of the future 
teachers would support the graduates – future teachers – concerning the curriculum specific to primary and 
secondary education, nor concerning the integration of new teaching-learning methods suggested by the reform 
program of the Ministry of National Education (Iucu, 2005).  
 The Departments for Didactical Staff Training are didactical and research structures organized at the level of 
universities with attributions such as: educating students and high education graduates who choose to become 
teachers, continuing specific, psycho-pedagogical and didactical-methodical training and retraining for teachers. The 
activity of these departments is regulated by the Law of Education (Law no.1/ 2011), the Statute of Didactical Staff 
(Law 128/1997, updated) and the Ministry Order no. 4316 from 03.06.2008, concerning the approval of the program 
of psycho-pedagogical studies aiming the certification for teaching profession. The departments function based on 
their own Regulation and has a unitary curriculum at national level, elaborated by the Ministry of National 
Education (oitu, 2011).   
 Initial training in Romania keeps, according to Iucu (2005), two directions: a traditional route, in which schools 
receives from the universities a product more or less appropriate to their needs, and a second route is the one in 
which the needs of future teachers generate the nature and the content of training into the universities. The success 
way, claims Iucu, is the second one by relating directly with schools, teachers and headmasters, and also with the 
other universities, government organizations etc. 
2.2. Continuing training 
Continuing teachers’ training is renamed more and more frequently “continuing professional development” 
(CPD) for expressing the continuity and coherence among different stages of the didactical career, in the context of 
lifelong learning. This type of training has a different statute from one country to another: is always considered a 
right but varies between obligation and option. According to Euridice Rapports (2008), while CPD is a professional 
duty in France, the Netherlands, Sweden and Iceland, participation in it is in practice optional. In Spain, 
Luxembourg, Poland, Portugal, Slovenia and Slovakia, CPD is optional, but clearly linked to career advancement 
and salary increases. In Spain and Luxembourg, teachers who enrol for a certain amount of training are eligible for a 
salary bonus. In the other four countries, credits may be acquired via participation in CPD programmes and are 
taken into account for purposes of promotion. In Greece, Italy and Cyprus, CPD is a definite obligation for newly 
appointed teachers. 
In Romania, claims Jigău (2009), continuing training is a teacher’s right and, also, their obligation (by the 
implementation of the mandatory transferable professional credits system). The legislation in the field includes 
multiple regulations and refers to all the aspects of the training system (curriculum, human resources, financial 
resources, organizing conditions, ways of recognition and accreditation, institutions and organisms with precise 
responsibilities in the field). From the point of view of the types of programs and of imposing the compulsoriness of 
their attendance, continuing teachers’ training is managed in a manner that remains centralized enough by the 
Ministry of Education and by other institutions with decisional responsibilities. Currently, the transformations in the 
field of continuing training must be considered in elaborating the lifelong learning strategies. Is seems that the initial 
training emphasizes on assimilating the knowledge specific to each specialisation and the continuing training tries 
often to compensate the lack of pedagogical knowledge and competencies.  
 The purpose of continuing training is to update, develop and broaden the knowledge teachers acquired during the 
initial teacher education and/ or provide them with new skills and professional understanding (OECD, 2005). Even 
if they receive a quality initial teacher education, teachers need to be trained their whole life. Continuing training is 
even more important in countries where teachers do not have all the academic preparation they should have. 
Continuing training is a great tool to develop the skills needed to reach higher student outcomes. The promotion of 
continuing training is also very much linked to the idea that schools are valuable places for teacher learning (OECD, 
2010). Continuing training has to be perceived as an integral element of teachers’ professional responsibilities. This 
is not generally the case since, traditionally, teacher education has focused mostly on initial teacher education. 
Continuing training should be closely articulated with initial teacher education: many times, continuing training 
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programs are carried off with little coherence with the initial education received by teachers. These continuing 
training programs are effective when they have a certain length, are based on school’s  needs  and  allow  interaction  
among  teachers  (peer -to-peer,  mentoring) (OECD, 2010). 
 Continuing teachers’ training is based on the concepts of the European Framework of Qualifications concerning 
lifelong learning and the focus on the results of learning (***, 2011). The results of learning are understood in the 
methodological context of continuing training as the set of knowledge, skills and/ or general, professional and 
personal competencies that teachers assimilated and are capable of proving after the ending of the learning process. 
The focus on learning results means that these are the main landmarks for validating and officially recognizing the 
achievements, no matter the contexts in which learning took place. 
3. European partnership for continuing teachers’ training - Outdoor education, case study  
 
3.1. Context 
 
Among the institutions providing training programs, Universities have created, during the last years, the 
premises of profitable cooperation with the pre-university system. An important support has been brought by the 
financing offered through the Sector Operational Program Human Resources Development (SOP HRD), the most 
important instrument for co-financing the actions of education, training, labour market inclusion that the Social 
European Fund promotes at the level of the European Union. As mentioned in SOP HRD 2007-2013, „the general 
objective is to development of human capital and to increasing competitiveness, by linking education and lifelong 
learning with the labour market and ensuring increased opportunities for future participation on a modern, flexible 
and inclusive labour market for 1, 650,000 people” (2007: 4). The specific objective can be summarised as follows: 
x Promoting quality initial and continuous education and training, including higher education and research; 
x Promoting entrepreneurial culture and improving quality and productivity at work; 
x Facilitating the young people and long term unemployed insertion in the labour market; 
x Developing a modern, flexible, inclusive labour market; 
x Promoting (re) insertion in the labour market of inactive people, including in rural areas etc. 
By developing and providing innovative and relevant training programs, the projects that we will mention in our 
paper are in accordance with the objectives of the Lisbon Strategy, with the Integrated Directive Lines for 
Economical Growth and Occupation and with the stipulations of the Helsinky Communicate (2006) that reaffirm the 
fact that, at European level, the investment in human capital is essential, and professional/ continuing training 
represents an important element of lifelong learning. On long term, the improvement of teachers’ qualification 
generates benefits in assuring the quality of educational programs. 
“Alexandru Ioan Cuza” University of Iasi, Romania in partnership with VIA University College Denmark and 
with the School Inspectorates of Iasi, Botosani, Vaslui, Maramures, Mures and Braila has implemented during 2010 
– 2013 two strategic projects: Save the Children from Abandonment and Non-Integration and Special Educational 
Needs for All. The projects have been co-financed from the European Social Fund and implemented at national and 
transnational level with the main goal of preventing and reducing school drop out by actions of support and training 
for people involved in the process - pupils, parents, teachers, community – and by permanently identifying new 
solutions. 
One of the main activities of the projects aimed at improving teachers’ arsenal of strategies for dealing with 
children at risk of dropping out and for making the didactic approach more attractive and more accessible for all 
pupils. The training dimension of the two projects included four modules: Non-formal educational strategies, 
Motivational strategies and stress management, Information and communication technologies (ICT) and Outdoor 
education. All modules were coordinated by members of the didactical staff of “Alexandru Ioan Cuza” University of 
Iaúi, and beneficiated from the participation of trainers from VIA University College, Denmark in the case of the 
course on outdoor education. 
 
3.2. Rationale 
During the last decades, concepts such as formal, informal and non-formal education have evolved and are more 
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and more frequent in the centre of the international educational speech. At European level, the initiative in 
promoting educational activities in school and outside the school belongs to the European Council through the 
Ministers Committee which has expressed the approaches in the recommendations addressed to the member states 
regarding the recognition of the equivalent statute of the formal and non-formal educational activities from the 
perspective of their equal contribution in developing the child’s personality and his social insertion. In this context, 
Romania has elaborated the Strategy of developing school and extra school educational activities, starting from the 
premise that the complementary approach formal – non-formal adds extra value to the educational system. But these 
new necessities, requests and approaches of the educational process impose new competences for the teachers but 
also for the other actors involved: pupils, parents.  
The training program regarding outdoor education offered in the context of the two projects was meant to raise 
teachers’ awareness regarding new modalities of articulating the three forms of education (formal, informal and non-
formal), having as reference the Danish model of implementation, adjusted to the specific of the Romanian 
educational context. The outdoor activities could be considered as innovatory approaches of the modern didactics 
aiming at exchanging good practice and training teachers and specialists who work in non-formal educational 
institutions. The main training needs – analysed at European and national level – have emphasized the systematic 
development of the necessary competencies for planning, organizing and implementing outdoor activities. At 
national level, the analysis of the training needs of teachers, speech therapists, counsellors, form teachers appeared 
in the context of researching the school dropout phenomenon.  
 
3.3. Training in outdoor education for Romanian teachers – structure of the program 
 
The training program in outdoor education organized in the context of the two European projects indicated 
above, has been structured in two stages. In the fist stage, the Danish specialists trained “local experts” among the 
didactical university staff of Alexandru Ioan Cuza University of Iasi. These local experts became themselves trainers 
and handled the practical workshops together with the Danish specialists. After each series of training programs 
addressed to the Romanian teachers, the outdoor training team (including the Danish and Romanian experts) 
analysed the feedback of the participants and decided upon a new, improved program for the next series with 
emphasize on adapting the content to the specificity of the Romanian educational system. 
The second stage of the program – developed in 3 series so that as many teachers from the partners counties 
(Iasi, Botosani, Vaslui, Maramures, Mures and Braila) could have the opportunity to participate – consisted in a 
teaching module – theoretical and practical – organized in Iasi, followed by a month in which the participants had to 
implements their own outdoor project in their own schools and finalized by evaluation and certification of the 
participants. Below, we summarize the main aspects of the outdoor training program: aim, periodicity, number of 
participants, types of activities, evaluation and impact. 
 
Aim 
• Developing competencies planning, implementation and evaluation of outdoor education programme as a 
supplement to the formal educational approach  
• know how and Danish expertise transfer concerning outdoor education, applied to the Romanian context, 
continuing the pedagogical thinking of Spiru Haret, Gusti and Iorga 
 
Periodicity 
Series 1: 02.05.2011 - 31.05.2011 
Series 2: 02.04.2012 - 30.04.2012 
Series 3: 03.09.2012 - 30.09.2012 
Participants 
932 teachers, counsellors, psychologists, other categories of specialist working with pupils at risk of dropping out, 
including children with special educational needs 
Types of activities 
x Introduction in outdoor education: models, examples  
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x Learning theories specific to outdoor education  
x Scientific arguments sustaining the ideas of learning through body and movement, learning by senses etc.  
x Criteria of good outdoor lessons  
x Introduction in Action Learning  
x Obstacles in implementing outdoor activities  
x Workshops (exercises: Feel the leaves  – using adjectives and nouns, Temperature – testing hypothesis, Feel 
the tree – orientation exercise using senses other than the visual, “Poem for a tree”, using 4 adjectives, 4 
verbs, 4 nouns, Fractions around us, Geometry in nature – measuring angles, identifying geometrical figures 
in nature, Numbers from 1 to 30 – mathematical exercises etc.)  
Evaluation 
x Planning and implementing an outdoor activity. Describing the exercises used, filling in the reflection files, 
presenting the products of the activity.  
x Elaborating an essay concerning the advantages and disadvantages of outdoor education 
Impact 
 The conclusions revealed by the reflection files filled in by teachers together with pupils participating to the 
outdoor activities emphasize aspects as: higher motivation, pupils more involved, all pupils responsible in searching 
creative solutions for solving the problems, more cooperation, all pupils in activity,  a better relationship between 
teachers and pupils, using the interdisciplinary approach. After implementing the method in their current school 
activities, teachers indicated a significant higher level of physical activity, the learning actions being associated to 
physical movement based on the principle of learning by doing. Beside the physical perspective, the impact of 
outdoor education had a positive impact upon children’s social relationships, their attitude towards learning. Outside 
there is a higher opportunity for more pupils-centred projects, less control from the teacher and more time for 
reflection. Also, the natural contexts offer experiential and situational learning opportunities. The analysis of 
teachers’ testimonials regarding the effects of such activities support the idea according to which, supplementary to 
the formal education, outdoor education represents an efficient measure of individual support that could maximize 
pupils’ school progress  and reduce the risk of dropping out. 
The results of the participants’ responses at the questionnaire designed for evaluating the quality of the course 
highlight the fact that outdoor education is perceived as a support method with significant effects upon pupils’ 
achievement motivation. Romanian teachers agree that outdoor education presents important opportunities and 
formative potential as learning strategy and there were several requests regarding supplementary information 
concerning outdoor education and more training for teachers regarding the implementation of this educational 
strategy, indicating a high need of training in this field at national level. 
  
4. Conclusions 
 
 Quality teachers’ training from the perspective of lifelong learning needs a better cooperation among high 
education institutions, among institutions specialized in continuing training, and school. This cooperation should be 
developed through legislative measures and financially supported. Also, the role and the responsibilities of all the 
partners involved should be clearly defined. The initial and continuing training institutions should involve teachers 
and other categories of staff from the field of education in elaborating new educational programs. Universities are, 
especially, responsible with the implementation of research programs into the school practice as well as with the 
application of the results obtained in the field of teachers’ lifelong education. Currently, teacher training around the 
world is part of higher education and, consequently, it is imperative to develop the synergies between pre-university, 
university and research levels according to the evolution concerning the teaching, learning and evaluation strategies. 
Universities should be involved into the process of developing the entire educational system and of emphasizing the 
benefits of education for the society in general. The institutions that offer initial and continuing training for teachers 
should be preoccupied with developing the international cooperation, for increasing the competencies in the field of 
educational sciences.  
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